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Unsolved Problem 

SARASON, SEYMOUR B.; DAVIDSON, KENNETH; 
AND BLATT, BURTON. The Preparation of 
Teachers—An Unstudied Problem in Educa
tion. New York: John Wiley, 1962. 124 p. 
S3.95, cloth; $1.95. paper. 

Certainly the most remarkable thing about 
this little book, is its subtitle. Teacher prep
aration an "unstudied problem"? Such a 
remark beggars sane interpretation. Is this 
sub-title plastered on the cover as a "hooker" 
for unsuspecting readers? Not at all; the 
authors really mean it. And on page two 
we get right to it; 
What is the relevance of the contents and pro
cedures of teacher training for the functions 
which a teacher performs in her or his day-by
day work? [This] educational problem , . . has 
hardly been studied. 

It will stupefy most readers of the Journal 
to hear such a thesis put forward with a 
straight face. 

Such naivete, it turns out, cannot be at
tributed merely to the fact that Sarason and 
Davidson, both psychologists, outnumber the 
lone educationist. Blatt, on the writing team. 
The difficulty appears to be a gimmicky 
choice of words. What they really mean, I 
think, is not that the problem is unstudied 
but that it is unsolved. If so, "amen" to that! 

Is there a new way of studying it so as to 
get it solved? The authors think so. The 
book first analyzes and then dismisses the 
claim that more subject matter preparation 
in the liberal arts will yield better teaching. 
Then a factual, reportorial account is given 
of a typical teaching day in a second grade 
classroom, followed by a discussion of what 
the teacher encountered. Finally, a descrip
tion is given of a seminar held at Southern 
Connecticut College in which the students 
observe a class of children through one-way 
glass and then discuss how the teacher oper
ated. This "observation seminar" is the au
thors' contribution to answering the "un
studied" question concerning a closer alliance 
between the content of teacher education 
programs and what teachers do day by day. 

It is an interesting, readable, and inform
ative little book, written with a generous 
respect for the science and art of teaching. 
And the observation seminar, while not a 
particularly new idea, is argued for with 
welcome cogency. 

-V. C M. 

Elementary Education 

HANSEN, CARL F„ The Arnidon Elementary 
School. Englewood Cliffs, New Jersey: Pren
tice-Hall, 1962. xii + 252 p. S5.95. 

Combining the best of the old and the new 
in Education, the A midon Plan is built on this 
hypothesis: if you teach children directly and 
in a highly organized way. they will learn better 
and faster than is presently possible. They will 
if teaching is consistent with what is known 
about the nature of learning, grow wholesomely, 
develop confidence as they acquire competence, 
and gain self respect as thev accomplish difficult 
objectives.1 

These are the words of the author. Superin 
tendent Carl F. Hansen of the Washington, 
D. C„ schools, as he summarizes his philoso
phy of elementary education. 

The reader will be quick to note certain 
difficulties in this key statement. There is 
some question whether "teaching children 
directly [the 'tell 'em' approach] and m a 
highly organized way" is really "consistent 
with what is known about the nntu/e of 
learning." 

At any rate, here we have an hypothesis— 
a hunch we might better call it—enthusi
astically proclaimed by the author, and vet 
nowhere in the book do we find any evidence 
which statistically supports the hvpothesis. 
In fact, in the first sentence of the book we 
have Mr. Hansen's own admission concern
ing this point: 
It is my duty, I think, to tdl you that this is 
not a research paper. 

Then, in Chapter Two, he says: 
In other words, to avoid any possibility of claim 
to scientific treatment of the project, the Amidon 

1 p. 55. 
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is to be a demonstration school where a system 
of ideas is applied and where even these are 
used in various degrees of adaptation. . . . 

Therefore, the first point I wish to make 
is that by the author's own admission an 
hypothesis was stated but not proved in any 
sense of the word. And yet, in spite of this, 
we find the following statement—or mis
statement—on the book's jacket: 

. . . this report probes deeply . . . and gives 
you the findings of the Amidon experiment. 
[Italics mine.] 

The word "Amidon" comes from the name 
of the elementary school in Washington, 
D. C., where, in I960, Superintendent Han
!«n put into effect a particular plan of edu
cation in which he apparently has faith. One 
would hope and expect that most of the 
book would be devoted to a description—or 
perhaps a case study—of exactly how the 
program was conceived and developed, how 
the building was designed to house this par
ticular program, how the faculty and pupils 
were brought together and "conditioned" 
for participation in the project, and exactly 
what has transpired in these classrooms dur
ing the past two years. But, unfortunately, 
such is not the case. Instead, we have, pri
marily, a "Hansen essay on education" and 
not a very convincing one at that. He says, 
for example, that the Amidon plan is not 
a "return to anything," but any student of 
education reading the book would know that 
this plan is but an attempt to return to "the 
good oie days" of Mr. Hansen's boyhood. 

The second point I would make, therefore, 
is that neither in Mr. Hansen's philosophy 
nor in the Amidon plan is there one single, 
new, basic idea. What he advocates and 
what apparently is being carried on in the 
Amidon School (I say "apparently" because 
I cannot be quite sure from reading the 
book) has been tried, rejected, "heated over," 
and tried again many times during the last 
fifty to seventy-five years of elementary school 
education in this country, 

A more serious criticism of Mr, Hansen's 
book is that he frequently misleads the 
reader, either by not so subtle innuendo or 
by specific misstatement of fact. An example 
of the first is his peculiar selection of par-
exits' comments about the deplorable condi
tion of reading instruction in schools other 
than the Amidon school; To illustrate his 
misstatement of fact I quote from Chapter 
Five, p. 118: 

The teaching of phonics is not left to chance 
[at the Amidon School], as it is now in most 
reading programs. [Italics mine.] 

The implication that phonics is left to chance 
in most schools is certainly false. A confer
ence of experts representing divergent views 
on the teaching of reading convened by 
[ames B. Conant in September 1961 was 
forthright: 

It is not true that our schools, in general, use 
primarily a "sight-word" method. It is not true 
that our schools, in general, do not teach phon
ics,2 [Italics mine.] 

Other pet theories advocated and sup
ported by Mr. Hansen and described by him 
as the "taking of a new position, an advance 
beyond the present gains in educational 
techniques toward new ideas," include only 
those ideas or methods which, in the past, 
have been used extensively—then rejected. 
Some of these are as follows: 

1. The whole class method, in which al! 
pupils are taught as a single group, with no 
special grouping within the class. This 
method "sets up good class rapport," Mr, 
Hansen quotes one teacher as saying.1 

2. Basic education (whatever this means) 
is imperative. To Mr. Hansen, it apparently 
means a tightly scheduled offering of "basic" 
or "meaty" subjects only, taught as parts of 
a detailed curriculum formulated well in ad
vance by "experts." Incidentally, this in
cludes specifically assigned homework begin
ning in the second grade! 

3. "Honors classes" should be started in 
the first grade. {No comment.) 

4. Intelligent or rational behavior (our 
only hope for society, the author says) is best 
promoted—or almost assured, one senses the 
author is saying—through the systematic 
study of "basic" subjects in a highly organ
ized and disciplined way. He seems to em
phasize intellectual development at the ex
pense of other aspects of human development. 
In fact, he believes that if schools develop 
in pupils intellectual power first, then other 
forms of desirable development (social, vo
cational, and physical) will follow later in 
some vague sort of way. (Comment: What 
about Nazi Germany under Hitler?) 

1 Learning to ftead: A Report of a Confer
ence of Reading Experts. (Princeton, New 
Jersey: Educational Testing Service, 1962) . 

3 p. 203. 
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It should be obvious by now that Í have 
very little of a complimentary nature to say 
about The Amidon Elementary School. As 
Í review all that Mr. Hansen advocates in 
this book, I come to this conclusion: It 
would be no more ridiculous or tragic for 
the medical profession to return to the once 
famous prescription of hanging the bag of 
asafetida around one's neck to drive away 
evil spirits and keep him well than it would 
be for elementary schools in America to 
return to the type of education recom
mended by Mr. Hansen. 

—C. C. TRAVELSTEAO 
UNIVERSITY OF NEW MEXICO 
ALBUQUERQUE, NEW MEXICO 

Higher Education 

SANFORD, NEVITT (ED.). The American Col
lege. New York: John Wiley, 1962. 1,084 p. 
510.00. 

The recurrent question at the conference 
which convened at Vassar last winter to dis
cuss The American College was whether 
anyone was able to lift the volume—much 
less read it. No doubt, the enormous bulk 
of the book (1,084 pages) has become part 
of academic folklore. But if it deflects at
tention from the significance of this volume, 
that is a pity indeed. 

The American College is important in a 
number of ways. First, it marks the coming 
of age of the social science of education. 
(The volume is subtitled A Psychological 
and Social Interpretation of the Higher 
Learning.) The study of educational insti
tutions, employing the most sophisticated 
instruments of the social sciences, has now-
been established as a respectable academic 
pursuit, (One can hope that as a corollary 
the rhetoric and attitudinizing that passed 
for educational discussion in past years will 
be mercifully interred.) Perhaps even more 
important, for the first time we are begin
ning to face up to our vast ignorance. We 
have all talked, with smug assurance, about 
teaching and teaching methods. Yet, as this 
volume demonstrates, we have only a fuz/y 
idea of what works and what doesn't. And 
we are just beginning to learn something 
about our students. Nor do empirical studies, 
in this rude stage of their development, pro
vide answers. The American College clearly 
reveals that they tend ro be, in most crucial 

areas, either contradictory or inconclusive. 
But there is a good chance, now that the 
base has been established, that a significant 
body of both empirical data and sound 
theory will emerge m the next few decades. 

The American College is a conglomerate 
affair. It consists of chapters which are em
pirically oriented and others which are freely 
speculative and impressionistic. Here is a 
sampling of some of the areas that this vol 
ume considers: techniques of teaching, stu 
dent culture, dropouts, environments for 
learning, the economics of the professor, 
personality changes in college students. The 
speculative sections, in my judgment, con
stitute the most valuable part of the book. 
(To be sure, there have been some critics 
who have been affronted by the tendency 
of some of the contributors to draw on 
psychoanalytic theory.) I found particularly 
stimulating Joseph Katz's probing psycho
logical analysis of professors' motives and 
Joseph Adelson's categorization of teachers— 
taking his cue from anthropology—as shaman, 
priest, or mystic healer. 

The intellectual posture of the contribu
tors merits some attention. Varied as they 
are, the writers have in common a commit
ment to humanistic goals, intellectual sophis
tication, and a healthy eclecticism about 
educational dieory, (In this volume, at least, 
most of the dreary old ideological wars in 
education seem to be a thing of the past.) 
They seem to take their cue from Nevitt 
Sanford, who opens the volume with a mel
ancholy vignette of alumnae of a fivst-rate 
college, for whom college obviously has not 
worked, intellectually and emotionally adrift 
in a Midwestern 'city. Hostile to narrow 
academicism, the contributors seem to have 
a vision of the educated person as intellec
tually engaged and capable of leading a Eullv 
expressive and creative life. 

The American College is often windy, 
flabby, circumlocutory, and repetitive. Jr 
would have profited from some hard-boiled 
editing. All too often, when the professor* 
write about themselves, they fall into the 
trap of self-pity. Nevertheless, its bulk not
withstanding, The American College is more 
milestone than millstone. In this reader's 
judgment, it is the most important volume 
about higher education in recent years. 

—DAVIO BoROI- F 
NEW YORK UNIVERSITY 
NEW YORK CITY 
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History of Educational Thought 

PRICE, KINGSI.EY. Education and Philosoph

ical Thought. Boston: Allyn and Bacon, 

1962. 503 p. $7.50. 


Mr. Price has performed the immeasurably 
valuable service of skimming the cream of 
educational ideas from some of the most 
complex philosophers of history. He states 
that his purpose in writing the book is to 
clarify for students, teachers, administrators, 
and the general public the nature of the 
area of inquiry known as philosophy of ed
ucation by pointing out and elucidating 
certain major examples of its use. 

Casual perusal, however, will not reveal 
the amount of scholarship that has gone into 
the book. Aside from a short introductory 
chapter and an equally brief concluding one, 
the book is divided into nine sections, each 
devoted to the educational theories of an 
outstanding author in the history of West
ern thought. There is one ancient Greek 
(Plato); one Roman (Quintilian); a fore
most spokesman for Roman Catholic educa
tion (St. Augustine); and an equally promi
nent spokesman for Protestant education 
(Comen<us). Modern thought is represented 
by two Englishmen (Locke and John Stuart 
Mill); a Swiss-born Frenchman (Rousseau); 
a German (Kant); and an American (John 
Dewey). 

According to Mr. Price, only three of these 
authors may be said to have had a compre
hensive philosophy of education: Plato, St, 
Augustine, and Dewey. With the work of 
these three as models, the other six authors 
have been chosen either because their works 
"typify a certain point of view more clearly 
than others or because they exerted an orig
inal influence on subsequent philosophies of 
education." Few would have much quarrel 
with the choices Mr. Price has made. Per
haps the most notable omission is St. Thomas 
Aquinas, but Mr. Price defends this on the 
ground that St. Thomas contributed nothing 
to the philosophy of education "which is not 
implicitly or explicitly present" in the writ
ings of St. Augustine. The most surprising 
inclusion, on the other hand, is Mill, since 
that author falls generally within the British 
empirical tradition typified by Locke. Mill's 
autobiography, however, does represent a 
notable point in the history of educational 
method, and is reflected to some degree in 

his thoughts "On Genius," to which Mr. 
Price gives considerable attention. Mill's 
writings also represent an important stage 
in the development of a democratic theory 
of education, providing a kind of transition 
between the theories of Kant and Dewey. 

The book presents a generous sampling of 
the writings of each philosopher which bear 
on education. The passages are universally 
well chosen and of sufficient length to allow 
the reader to draw his own conclusions re
garding the author's meaning, thereby avoid
ing the potential problem of selective editing 
by the editor to advance his own interpre
tation. But the real strength of the book 
lies in the expository comments with which 
Mr. Price introduces the selections. These 
are often longer than the selections them
selves, and they go beyond the selections in 
attempting to fit the philosopher's educa
tional writings into the framework of his 
total philosophy. This gives the impression, 
an entirely welcome one, that Mr. Price has 
selected the passages carefully after a thor
ough study of each philosopher's whole 
corpus of writings. The reader is thus pre
sented with the distillation from much pains
taking research. 

Mr. Price presents his material largely 
without critical comment. He does chide 
two of his authors, however, for lack of 
philosophical rigor. Quintilian, he points 
out, seems never to have examined the philo
sophical bases for his educational recommen
dations, and Comen¡us's contribution is 
largely in the area of educational method 
and curriculum, notably through his text
books, his philosophy of education being 
largely a hodgepodge of conflicting beliefs. 
All the authors, however, receive consider
ate treatment at the hands of Mr. Price; he 
endeavors to make systematic what they have 
left confused. This is notably effective in 
the case of Rousseau, who champions a 
highly individualistic education in Emile 
and a highly societarian education in his 
Considerations Concerning the Government 
of Poland. Mr. Price manages to present 
Rousseau's highly poetic ideas in a reason
ably consistent framework. 

Though he begins his chapter on Dewey 
with acknowledged trepidation, Mr. Price 
succeeds in making a useful contribution to 
Deweyan scholarship. Placing Dewey's edu
cational theories, alongside those of earlier 

http:KINGSI.EY
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authors gives added insight into the historical 
nature of his contribution. 

The book is difficult and technical where 
the educational theorists are difficult and 
technical, a fact which any competent book 
in this area would confront. Philosophy of 
education is not for those who dislike ex
pending brainpower where no immediate 
tangible result is forthcoming. It is a sig
nificant accomplishment of the book that 
the difficult passages are no more frequent 
than the material demands. 

The book is principally useful for students 
of the history or philosophy of education; 
but it would also serve as a handy reference 
work for the scholar or teacher in any area 
of education who might wish ready access 
to the educational writings of the philoso
phers included. The book would also be of 
value to the casual reader who wishes to get 
better acquainted with some of the great 
minds in the history of educational thought. 

—CLINTON COLLINS 
INDIANA UNIVERSITY 
BLOOMINCTON, INDIANA 

The Normal School Movement 

ROCERS, DOROTHY. Oswego: Fountninhead 
of Teacher Education. New York: Appleton 
Century Crofts, 1961. vü + 305 p. $5.00. 

This contribution to a little studied area 
of American educational history, the Oswego 
movement, is significant because it adds ele
ments of human interest to the history of 
the normal school movement during the late 
nineteenth century. 

The author describes, first, the adminis
tration of each succeeding college president 
along with" the various student, personnel, 
and organizational problems with which he 
was confronted. Student life and activities 
which would logically reflect the executive 
resolutions are subsequently discussed. 

The first five chapters of the book are 
devoted to the illustrious founder of Oswego, 
E. A. Sheldon; herein lies the book's greatest 
weakness. Although Miss Rogers is not a 
historian, it is nevertheless surprising to find 
such gross errors in historiography. It is not 
clear whether she is describing a history of 
Oswego, the institution of Oswego, or the 
movement in methodology. On the dust 

jacket is a statement to the effect that the 
purpose of the book is to describe Oswego, 
the institution. Further along in this sum
mary we find that . . the book should 
appeal to the general public," which seems 
to indicate that Miss Rogers intended to 
write a genera! description of the institution 
of Oswego. 

Generalizations seem to plague the author 
throughout the study. In the foreword of 
the book, she ascribes Oswego as the starting 
line for Pestalozzianism, Herbartianism, and 
progressivism. Yet, in a later chapter she 
admits that the progressive movement did 
not become popular at Oswego until the 
1930's—three decades after its inception. 

Again, in the foreword. Miss Rogers rec
ognizes the fact that historians are con
fronted with problems dealing with primary 
sources. But she dismisses such problems 
by saying, 

It ivas difficult anyhow to capture the flavor of 
times the writer never knew, and to put into 
words the intangibles which tnake a school but 
resist description. 

A question may also be raised regarding 
the objectivity with which the author re
garded Sheldon. On page 40 she says. "Shel
don was a mixture of Santa Claus, father, 
and saint—but his most striking trait was his 
Christ-like character." On page 42 there is 
another comparison: "There was something 
of Abe Lincoln about Sheldon, in appear
ance as well as manner. . . ." and on page 
43 she says, "In fact, like other prophets, he 
was rarely without honor save within his own 
country." 

Although its history is weak, the lay pub
lic may discern from the book the growth 
and development of Oswego, the institution. 
Perhaps a more appropriate title would have 
been, Oswego, Its Infancy and Youth. The 
author's style tends to make one believe, 
however, that the book is written for the 
layman, the non-educator, who would gain 
a general non-interpretive description of the 
struggle by a normal school to achieve status 
as a fully accredited institution which has 
a four-year baccalaureate program with a 
projected full-time master's degree program. 

—PAUL UNGER 
UNIVERSITY OF OKLAHOMA 
NORMAN, OKLAHOMA 
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4. 	 Boyd, William (translator and editor). 
The Emile of Jean Jacques Rousseau. 
New York: Bureau of Publications, 
Teachers College, Columbia University, 
1962. 198 p. SI.50. 

5. 	Cass, James (editor). Books in the 

Schools. New York: American Book 

Publishers Council, 1962. 65 p. $1.00. 


6. 	 Clark, Séptima Poinsette, with LeGette 

Blythe. Echo in My Soul. New York: 

E. P. Dutton, 1962. 243 p. S4.50. 

7. 	 Da!ton, Elizabeth L. What Makes Effec
tive Teachers for Young Adolescentsf 
Nashville, Tennessee: George Peabody 
College for Teachers, 1962. 34 p. $4.00. 
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10. 	 Goldhammer, Keith, and Elam, Stanley. 
Dissemination and Implementation. 
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